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Introduction 

New Jersey Student Learning Standards 

World Languages 
David Greer, Coordinator 

World Languages Education in the 21st Century 

New Jersey citizens are part of a dynamic, interconnected, and technologically driven 
global society centered on the creation and communication of knowledge and ideas 
across geographical, cultural, and linguistic borders. 

Individuals who effectively communicate in more than one language, with an 
appropriate understanding of cultural contexts, are globally literate and possess the 
attributes reflected in the mission and vision for world languages education that follow: 

Mission: The study of another language and culture enables individuals, whether 
functioning as citizens or workers, to communicate face-to-face and by virtual means in 
appropriate ways with people from diverse cultures. 

Vision: An education in world languages fosters a population that: 

● Communicates in more than one language with the levels of language proficiency 
that are required to function in a variety of occupations and careers in the 
contemporary workplace. 

● Exhibits attitudes, values, and skills that indicate a positive disposition and 
understanding of cultural differences and that enhance cross-cultural 
communication. 

● Values language learning as a global literacy as well as for its long-term worth in 
fostering personal, work-related, and/or financial success in our increasingly 
interconnected world. 
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Learning Targets  
World Languages: All students will be able to use a world language in addition to English to engage                  
in meaningful conversation, to understand and interpret spoken and written language, and to             
present information, concepts, and ideas, while also gaining an understanding of the perspectives of              
other cultures. Through language study, they will make connections with other content areas,             
compare the language and culture studied with their own, 
and participate in home and global communities. 
 
A. INTERPRETIVE MODE - The mode of communication in which students demonstrate            
understanding of spoken and written communication within the appropriate cultural context. Examples of             
“one-way” reading or listening include cultural interpretations of print, video, and online texts, movies,              
radio and television broadcasts, and speeches. Interpretation beyond the Novice level differs from             
comprehension because it implies the ability to read or listen “between the lines” and “beyond the lines.” 

NOVICE MID NOVICE HIGH 
7.1.NM.A.1 
Recognize familiar spoken or written words and       
phrases contained in culturally authentic materials      
using electronic information sources related to      
targeted themes. 
 

7.1.NH.A.1 
Recognize familiar words and phrases, understand      
the main idea, and infer the meaning of some         
highly contextualized, unfamiliar spoken or written      
words contained in culturally authentic materials      
using electronic information sources related to      
targeted themes. 

7.1.NM.A.2 
Demonstrate comprehension of simple, oral and      
written directions, commands, and requests     
through appropriate physical response. 
 

7.1.NH.A.2 
Demonstrate comprehension of a series of oral and        
written directions, commands, and requests     
through appropriate physical response. 

7.1.NM.A.3 
Recognize a few common gestures and cultural       
practices associated with the target culture(s). 
 

7.1.NH.A.3 
Recognize some common gestures and cultural      
practices associated with target culture(s). 

7.1.NM.A.4 
Identify familiar people, places, and objects based       
on simple oral and/or written descriptions. 
 

7.1.NH.A.4 
Identify people, places, objects, and activities in       
daily life based on oral or written descriptions. 

7.1.NM.A.5 
Demonstrate comprehension of brief oral and      
written messages using age- and level-appropriate,      
culturally authentic materials on familiar topics. 
 

7.1.NH.A.5 
Demonstrate comprehension of short conversations     
and brief written messages on familiar topics. 

 7.1.NH.A.6 
Reserved 
This indicator has been subsumed by Indicator 1 in         
this strand. In order to keep numbering consistent        
with the previous version of the standard for world         
languages, this indicator is listed as reserved. 
 

 7.1.NH.A.7 
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Occasionally infer the meaning of a few unfamiliar        
words in highly contextualized situations. 

Linguistic content  
NOVICE MID NOVICE HIGH 

The Novice-Mid language learner understands and      
communicates at the word level and can       
independently identify and recognize memorized     
words and phrases that bring meaning to text. 
 
 
 

The Novice-High language learner has progressed      
from understanding and communicating at the      
word level to understanding and communicating at       
the sentence level and can use words, lists, and         
simple sentences to: 
 
Identify the main idea and some supporting details        
when reading. 
 
Understand the gist and some supporting details of        
conversations dealing with everyday life. 
 
Infer the meaning of unfamiliar words when used        
in familiar contexts.  
 

Cultural: 
Personal identity is developed through experiences      
that occur within one’s family, one’s community,       
and the culture at large. (Topics that assist in the          
development of this understanding should include,      
but are not limited to: self, friends, family, pets,         
physical/personality descriptions, school,   
likes/dislikes, and pastimes.) 
  
Observing and participating in culturally authentic      
activities contribute to familiarization with cultural      
products and practices. (Topics and activities that       
assist in the development of this understanding       
should include, but are not limited to: authentic        
celebrations, songs, and dances.) 
  
Healthy eating habits and fitness practices may       
vary across cultures. (Topics that assist in the        
development of this understanding should include,      
but are not limited to: foods, shopping, eating at         
home or in restaurants, and wellness practices.) 
  
Many products and practices related to home and        
community are shared across cultures; others are       
culture-specific. (Topics that assist in the      
development of this understanding should include,      
but are not limited to: home life, places in the          
community, activities within the community, and      
travel.) 
  
What is perceived as “basic needs” varies among        
and within cultures. (Topics that assist in the        
development of this understanding should include,      

Cultural: 
Immigration changes both the community of origin       
and the new community. (Topics that assist in the         
development of this understanding should include,      
but are not limited to: current and past immigration         
patterns, the impact of immigration on society, and        
related issues.) 
  
The study of another language and culture deepens        
understanding of where and how people live and        
why events occur. (Content areas that assist in the         
development of this understanding should include,      
but are not limited to: history, science, economics,        
and geography.) 
  
Due to globalization and advances in technology,       
the products and practices of a culture change over         
time, and these changes may impact cultural       
perspectives. (Content areas that assist in the       
development of this understanding should include,      
but are not limited to: science, technology, history,        
social sciences, the visual and performing arts, and        
world literature.) 
  
Human and animal migration are often related to        
the availability of resources and the ability to adapt         
to the environment. (Topics that assist in the        
development of this understanding should include,      
but are not limited to: habitats, animals, weather,        
science, geography, social sciences, and     
distribution of resources.) 
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but are not limited to: safety, food, shelter, and         
purchase and sale of goods such as toys, games,         
travel, and luxury items.) 
  
Maps, graphs, and other graphic organizers      
facilitate understanding of information on a wide       
range of topics related to the world and global         
issues. They make complex concepts more      
accessible to second-language learners who have      
limited proficiency in the language. (Content areas       
that assist in the development of this understanding        
should include, but are not limited to: history,        
economics, science, and geography.) 
  
Learning about age- and developmentally     
appropriate content that is of high interest to        
students and has a direct connection to the cultural         
contexts of the target language cultivates an       
awareness of the shared human experience.      
(Content that assists in the development of this        
understanding should include, but is not limited to:        
all content areas and popular culture.)  
 
 
 
 
 

Personal preferences and skills are key factors to        
consider when making decisions about     
postsecondary plans. (Topics that assist in the       
development of this understanding should include,      
but are not limited to: personal likes/dislikes,       
subject-area preferences, academic record, and     
career awareness, exploration and preparation.) 
  
The amount of leisure time available and how it is          
spent varies among cultures. (Topics that assist in        
the development of this understanding should      
include, but are not limited to: likes/dislikes,       
pastimes schedules, and travel.) 
  
Wellness practices may vary across cultures.      
(Topics that assist in the development of this        
understanding should include, but are not limited       
to: sports and physical fitness activities and       
common health conditions/problems and    
remedies.) 
  
Online newspapers, magazines, blogs, wikis,     
podcasts, videos, and government websites provide      
current information on perspectives of the target       
culture on local, national, and global      
problems/issues. (Topics that assist in the      
development of this understanding should include,      
but are not limited to: current events and        
contemporary and emerging global issues,     
problems, and challenges [e.g., population growth      
and migration; environmental degradation and     
protection; discrimination and other conflicts; and      
the allocation of scarce resources].) 
  
Current trends and issues influence popular culture.       
(Topics that assist in the development of this        
understanding should include, but are not limited       
to: fashion, style, popular music, art, and pastimes.) 
 
 
 
 

 
 
 

Learning Targets  
World Languages: All students will be able to use a world language in addition to English to engage                  
in meaningful conversation, to understand and interpret spoken and written language, and to             
present information, concepts, and ideas, while also gaining an understanding of the perspectives of              
other cultures. Through language study, they will make connections with other content areas,             
compare the language and culture studied with their own, 
and participate in home and global communities. 
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INTERPERSONAL MODE - The mode of communication in which students engage in direct oral              
and/or written communication with others (e.g., conversing face-to-face, participating in online           
discussions or videoconferences, instant messaging and text messaging, exchanging personal letters or            
e-mail messages). 
 

NOVICE MID NOVICE HIGH 
7.1.NM.B.1 
Use digital tools to exchange basic information at        
the word and memorized phrase level related to        
self and targeted themes.  

7.1.NH.B.1 
Use digital tools to exchange basic information by        
recombining memorized words, phrases, and     
sentences on topics related to self and targeted        
themes. 
 

7.1.NM.B.2 
Give and follow simple oral and written directions,        
commands, and requests when participating in      
age-appropriate classroom and cultural activities.  
 

7.1.NH.B.2 
Give and follow a series of oral and written         
directions, commands, and requests for     
participating in age- and level appropriate      
classroom and cultural activities. 
 

7.1.NM.B.3 
Imitate appropriate gestures and intonation of the       
target culture(s)/language during greetings,    
leave-takings, and daily interactions. 
 

7.1.NH.B.3 
Imitate appropriate gestures, intonation, and     
common idiomatic expressions of the target      
culture(s)/language during daily interactions. 

7.1.NM.B.4 
Ask and respond to simple questions, make       
requests, and express preferences using memorized      
words and phrases. 
 

7.1.NH.B.4 
Ask and respond to questions, make requests, and        
express preferences in various social situations 
 

7.1.NM.B.5 
Exchange information using words, phrases, and      
short sentences practiced in class on familiar topics        
or on topics studied in other content areas. 

7.1.NH.B.5 
Converse on a variety of familiar topics and/or        
topics studied in other content areas. 
 

Linguistic content  
NOVICE MID NOVICE HIGH 

The Novice-Mid language learner understands and      
communicates at the word level and can use        
memorized words and phrases independently to: 
 
 Respond to learned questions. 
 
Ask memorized questions. 
 
State needs and preferences. 
 
Describe people, places, and things.  
 
 

The Novice-High language learner has progressed      
from understanding and communicating at the      
word level to understanding and communicating at       
the sentence level and can use words, lists, and         
simple sentences independently to: 
 
Ask and answer questions related to everyday life. 
 
Handle simple transactions related to everyday life. 
 

Initiate, maintain, and end a conversation. 
 

Ask for and give permission. 
 

Express needs. 
 

Give reasons. 
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Request, suggest, and make arrangements. 
 

Extend, accept, and decline an invitation. 
 

Express an opinion and preference.  
Cultural: 
Personal identity is developed through experiences      
that occur within one’s family, one’s community,       
and the culture at large. (Topics that assist in the          
development of this understanding should include,      
but are not limited to: self, friends, family, pets,         
physical/personality descriptions, school,   
likes/dislikes, and pastimes.) 
 
Observing and participating in culturally authentic      
activities contribute to familiarization with cultural      
products and practices. (Topics and activities that       
assist in the development of this understanding       
should include, but are not limited to: authentic        
celebrations, songs, and dances.) 
 
Healthy eating habits and fitness practices may       
vary across cultures. (Topics that assist in the        
development of this understanding should include,      
but are not limited to: foods, shopping, eating at         
home or in restaurants, and wellness practices.) 
 
Many products and practices related to home and        
community are shared across cultures; others are       
culture-specific. (Topics that assist in the      
development of this understanding should include,      
but are not limited to: home life, places in the          
community, activities within the community, and      
travel.) 
 
What is perceived as “basic needs” varies among        
and within cultures. (Topics that assist in the        
development of this understanding should include,      
but are not limited to: safety, food, shelter, and         
purchase and sale of goods such as toys, games,         
travel, and luxury items.) 
 
Maps, graphs, and other graphic organizers      
facilitate understanding of information on a wide       
range of topics related to the world and global         
issues. They make complex concepts more      
accessible to second language learners who have       
limited proficiency in the language. (Content areas       
that assist in the development of this understanding        
should include, but are not limited to: history,        
economics, science, and geography.) 
 

Cultural: 
Immigration changes both the community of origin       
and the new community. (Topics that assist in the         
development of this understanding should include,      
but are not limited to: current and past immigration         
patterns, the impact of immigration on society, and        
related issues.) 
 
The study of another language and culture deepens        
understanding of where and how people live and        
why events occur. (Content areas that assist in the         
development of this understanding should include,      
but are not limited to: history, science, economics,        
and geography.) 
 
Due to globalization and advances in technology,       
the products and practices of a culture change over         
time, and these changes may impact cultural       
perspectives. (Content areas that assist in the       
development of this understanding should include,      
but are not limited to: science, technology, history,        
social sciences, the visual and performing arts, and        
world literature.) 
 
Human and animal migrations are often related to        
the availability of resources and the ability to adapt         
to the environment. (Topics that assist in the        
development of this understanding should include,      
but are not limited to: habitats, animals, weather,        
science, geography, social sciences, and     
distribution of resources.) 
 
Personal preferences and skills are key factors to        
consider when making decisions about     
postsecondary plans. (Topics that assist in the       
development of this understanding should include,      
but are not limited to: personal likes/dislikes,       
subject-area preferences, academic record, and     
career awareness, exploration and preparation.) 
 
The amount of leisure time available and how it is          
spent varies among cultures. (Topics that assist in        
the development of this understanding should      
include, but are not limited to: likes/dislikes,       
pastimes schedules, and travel.) 
 
Wellness practices may vary across cultures.      
(Topics that assist in the development of this        
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Learning about age- and developmentally     
appropriate content that is of high interest to        
students and has a direct connection to the cultural         
contexts of the target language cultivates an       
awareness of the shared human experience.      
(Content that assists in the development of this        
understanding should include, but is not limited to:        
all content areas and popular culture.) 
 
 

understanding should include, but are not limited       
to: sports and physical fitness activities and       
common health conditions/problems and    
remedies.) 
 
Online newspapers, magazines, blogs, wikis,     
podcasts, videos, and government websites provide      
current information on perspectives of the target       
culture on local, national, and global      
problems/issues. (Topics that assist in the      
development of this understanding should include,      
but are not limited to: current events and        
contemporary and emerging global issues,     
problems, and challenges [e.g., population growth      
and migration; environmental degradation and     
protection; discrimination and other conflicts; and      
the allocation of scarce resources].) 
 
Current trends and issues influence popular culture.       
(Topics that assist in the development of this        
understanding should include, but are not limited       
to: fashion, style, popular music, art, and pastimes.) 
 

 
 
 

Learning Targets  
World Languages: All students will be able to use a world language in addition to English to engage                  
in meaningful conversation, to understand and interpret spoken and written language, and to             
present information, concepts, and ideas, while also gaining an understanding of the perspectives of              
other cultures. Through language study, they will make connections with other content areas,             
compare the language and culture studied with their own, 
and participate in home and global communities. 
 
C. PRESENTATIONAL MODE - The mode of communication in which students present, through oral              
and/or written communications, information, concepts and ideas to an audience of listeners or readers              
with whom there is no immediate interaction. Examples of this “one-to-many” mode of communication              
are making a presentation to a group, posting an online video or web page, creating and posting a podcast                   
or video cast, and writing an article for a newspaper. 
 

NOVICE MID NOVICE HIGH 
7.1.NM.C.1 
Use basic information at the word and       
memorized-phrase level to create a     
multimedia-rich presentation on targeted themes to      
be shared virtually with a target language audience.  

7.1.NH.C.1 
Recombine basic information at the word and       
sentence level related to self and targeted themes to 
create a multimedia-rich presentation to be shared       
virtually with a target language audience. 
 

7.1.NM.C.2 
Imitate, recite, and/or dramatize simple poetry,      
rhymes, songs, and skits.  

7.1.NH.C.2 
Create and present brief messages, poems, rhymes,       
songs, short plays, or role-plays using familiar       
vocabulary orally or in writing.  
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7.1.NM.C.3 
Copy/write words, phrases, or simple guided texts       
on familiar topics. 
 

7.1.NH.C.3 
Describe in writing people and things from the        
home and school environment. 

7.1.NM.C.4 
Present information from age- and level      
appropriate, culturally authentic materials orally or      
in writing. 
 

7.1.NH.C.4 
Tell or retell stories from age- and       
level-appropriate, culturally authentic materials    
orally or in writing.  

7.1.NM.C.5 
Name and label tangible cultural products and       
imitate cultural practices from the target culture(s) 
  

7.1.NH.C.5 
Tell or write about cultural products associated       
with the target culture(s), and identify how the        
products and practices are derived from the cultural        
perspectives. 
 

Linguistic content  
NOVICE MID NOVICE HIGH 

The Novice-Mid language learner understands and      
communicates at the word level and can use        
memorized words and phrases independently to: 
 
Make lists. 
 
State needs and preferences. 
 
Describe people, places, and things.  
 

The Novice-High language learner has progressed      
from understanding and communicating at the      
word level to understanding and communicating at       
the sentence level and can use words, lists, and         
simple sentences independently to: 
 
Handle simple transactions related to everyday life: 
 

Express needs. 
 
Give reasons. 
 

Express an opinion and preference. 
 

Request and suggest.  
 

Cultural: 
Personal identity is developed through experiences      
that occur within one’s family, one’s community,       
and the culture at large. (Topics that assist in the          
development of this understanding should include,      
but are not limited to: self, friends, family, pets,         
physical/personality descriptions, school,   
likes/dislikes, and pastimes.) 
 
Observing and participating in culturally authentic      
activities contribute to familiarization with cultural      
products and practices. (Topics and activities that       
assist in the development of this understanding       
should include, but are not limited to: authentic        
celebrations, songs, and dances.) 
 
Healthy eating habits and fitness practices may       
vary across cultures. (Topics that assist in the        
development of this understanding should include,      

Cultural: 
Immigration changes both the community of origin       
and the new community. (Topics that assist in the         
development of this understanding should include,      
but are not limited to: current and past immigration         
patterns, the impact of immigration on society, and        
related issues.) 
 
The study of another language and culture deepens        
understanding of where and how people live and        
why events occur. (Content areas that assist in the         
development of this understanding should include,      
but are not limited to: history, science, economics,        
and geography.) 
 
Due to globalization and advances in technology,       
the products and practices of a culture change over         
time, and these changes may impact cultural       
perspectives. (Content areas that assist in the       
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but are not limited to: foods, shopping, eating at         
home or in restaurants, and wellness practices.) 
 
Many products and practices related to home and        
community are shared across cultures; others are       
culture-specific. (Topics that assist in the      
development of this understanding should include,      
but are not limited to: home life, places in the          
community, activities within the community, and      
travel.) 
 
What is perceived as “basic needs” varies among        
and within cultures. (Topics that assist in the        
development of this understanding should include,      
but are not limited to: safety, food, shelter, and         
purchase and sale of goods such as toys, games,         
travel, and luxury items.) 
 
Maps, graphs, and other graphic organizers      
facilitate understanding of information on a wide       
range of topics related to the world and global         
issues. They make complex concepts more      
accessible to second-language learners who have      
limited proficiency in the language. (Content areas       
that assist in the development of this understanding        
should include, but are not limited to: history,        
economics, science, and geography.) 
 
Learning about age- and developmentally     
appropriate content that is of high interest to        
students and has a direct connection to the cultural         
contexts of the target language cultivates an       
awareness of the shared human experience.      
(Content that assists in the development of this        
understanding should include, but is not limited to:        
all content areas and popular culture). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

development of this understanding should include,      
but are not limited to: science, technology, history,        
social sciences, the visual and performing arts, and        
world literature.) 
 
Human and animal migrations are often related to        
the availability of resources and the ability to adapt         
to the environment. (Topics that assist in the        
development of this understanding should include,      
but are not limited to: habitats, animals, weather,        
science, geography, social sciences, and     
distribution of resources.) 
 
Personal preferences and skills are key factors to        
consider when making decisions about     
postsecondary plans. (Topics that assist in the       
development of this understanding should include,      
but are not limited to: personal likes/dislikes,       
subject-area preferences, academic record, and     
career awareness, exploration and preparation.) 
 
The amount of leisure time available and how it is          
spent varies among cultures. (Topics that assist in        
the development of this understanding should      
include, but are not limited to: likes/dislikes,       
pastimes schedules, and travel.) 
 
Wellness practices may vary across cultures.      
(Topics that assist in the development of this        
understanding should include, but are not limited       
to: sports and physical fitness activities and       
common health conditions/problems and    
remedies.) 
 
Online newspapers, magazines, blogs, wikis,     
podcasts, videos, and government websites provide      
current information on perspectives of the target       
culture on local, national, and global      
problems/issues. (Topics that assist in the      
development of this understanding should include,      
but are not limited to: current events and        
contemporary and emerging global issues,     
problems, and challenges [e.g., population growth      
and migration; environmental degradation and     
protection; discrimination and other conflicts; and      
the allocation of scarce resources].) 
 
Current trends and issues influence popular culture.       
(Topics that assist in the development of this        
understanding should include, but are not limited       
to: fashion, style, popular music, art, and pastimes.) 
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Interpretive Benchmarks 
 
The Novice-Mid language learner understands and communicates at the word level and can             
independently identify and recognize memorized words and phrases that bring meaning to text. 
 
The Novice-High language learner has progressed from understanding and communicating at the word             
level to understanding and communicating at the sentence level and can use words, lists, and simple                
sentences independently to: 

● Identify the main idea and some supporting details when reading. 
● Understand the gist and some supporting details of conversations dealing with everyday life. 
● Infer the meaning of some unfamiliar words when used in familiar contexts. 

 
Interpersonal Benchmarks 
The Novice-Mid language learner understands and communicates at the word level and can use              
memorized words and phrases independently to: 

● Respond to learned questions. 
● Ask memorized questions. 
● State needs and preferences. 
● Describe people, places, and things. 

The Novice-High language learner has progressed from understanding and communicating at the word             
level to understanding and communicating at the sentence level and can use words, lists, and simple                
sentences independently to: 

● Ask and answer questions related to everyday life. 
● Handle simple transactions related to everyday life: 

 Initiate, maintain, and end a conversation. 
 Ask for and give permission. 
 Express needs. 
 Give reasons. 
 Request, suggest, and make arrangements. 
 Extend, accept, and decline an invitation. 
 Express an opinion and preference 
Presentational Benchmarks 
The Novice-Mid language learner understands and communicates at the word level and can use              
memorized words and phrases independently to: 

● Make lists. 
● State needs and preferences. 
● Describe people, places, and things. 

 
The Novice-High language learner has progressed from understanding and communicating at the word             
level to understanding and communicating at the sentence level and can use words, lists, and simple                
sentences independently to: 

● Handle simple transactions related to everyday life: 
 Express needs. 
 Give reasons. 
 Express an opinion and preference. 
 Request and suggest. 
 
 

Kindergarten Unit 1 
Content Area: World Language 
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Unit Title: Mi primer contacto con el español 
Target Course/Grade Level: Spanish, Grade K 
Unit Summary and Rationale 
This unit introduces children to the Spanish language. They begin to use basic vocabulary to greet others,                 
introduce themselves, and say good-bye. They also express simple feelings and use appropriate titles with               
adults. Students learn that people in both English and Spanish-speaking countries can say the same things                
in both languages. Initially they demonstrate their understanding of oral directions by responding             
physically or using one-word or memorized phrases. They begin the unit as Novice Low speakers with                
little functional ability to communicate. By the end of the unit, some children may have progressed to the                  
Novice Mid-range. As such, they are able to communicate using memorized words and a few phrases. 
 
Pacing 
15 lessons/ 40 minutes every cycle 
 
Interdisciplinary connections: 
ELA : NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP6, CRP11, CRP12 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 

level-appropriate, culturally authentic materials on familiar topics. 
7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 

participating in age-appropriate classroom and cultural activities. 
7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 

greetings, leave-takings, and daily interactions. 
7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 

memorized words and phrases. 
7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
Unit Essential Questions 
● Why do people communicate?  
● How do people communicate when they don’t 

speak the same language? 
● What are different ways that people 

communicate?  

Unit Enduring Understanding 
● People communicate with more than just 

words. 
● People can communicate with each other even if 

they do not speak the same language. 
 

Unit Learning Targets 
Students will know... 

● how to use visual cues to support communication when speaking 
● how to express feelings: Estoy bien, mal, así así/regular 
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● how to follow directions: Levántate, siéntate, ven aquí, levántense, siéntense, vengan aquí, 
escuchen, miren 

● how to greet and say good-bye: hola, adiós 
●  how to introduce oneself: Me llamo 
●  titles: Use proper titles with names – Señor-Sr./Señora-Sra./Señorita-Srta. 

 Students will be able to…. 
● use the target language with culturally appropriate gestures in everyday social situations such as 
●  greeting, leave taking or introductions. 
● demonstrate understanding of oral classroom language in the target language including directions, 
● commands, and requests. 
● identify basic differences and similarities in vocabulary between one’s own language and the             

target language (cognates and borrowed words). 
● willingly use the target language within the classroom setting. 

Evidence of Learning 
Summative Assessment (Interpersonal) 
Students will demonstrate their knowledge by engaging in a conversation with a partner in which they 
utilize known phrases to greet their partner, introduce themselves,  and ask and answer the question “how 
are you?” 
 
Formative assessments - exit ticket (interviews), teacher observation, Can Do Statements 
 
Resources and Methods 
Total Physical Response 
Teacher Resources: 

● Power-Points presentation 
● “Me llamo” song 
● “Adios amigos” song 
● Youtube video “Las emociones de Niko” 
● TPR commands 
● Flyswatters game 
● Daily Practice—while passing out supplies, say “please”, “thank you”, and “you’re welcome” in 

Spanish. 
● Pictures clues for people titles 

 
Learning Plans: 

● Establish classroom routines and expectations 
● Sing and act different songs 
● Develop classroom rules,and rewards through TPR 
● Role play situations greeting each other 
● Role play situations showing feelings 

 
Equipment needed: 

● CD player 
● Computer 
● Eno-Board 
● Internet Access 

Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
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English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advanced or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating  
 

Kindergarten Unit 2 
Content Area: World Language 
Unit Title: Como es mi familia? 
Target Course/Grade Level: Spanish, Grade K 
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Unit Summary and Rationale 
In this unit students learn to communicate more information about themselves by identifying immediate 
members in/of a family. They also describe members of their own family and their relationship to those 
members. 
 
Pacing 
15 lessons/40 minutes every cycle 
 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP6, CRP11, CRP12 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
7.1.NM.A.4 Identify familiar people, places, and objects based on simple oral and/or written 

descriptions. 
7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 

level-appropriate, culturally authentic materials on familiar topics. 
7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 

participating in age-appropriate classroom and cultural activities. 
7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 

greetings, leave-takings, and daily interactions. 
7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 

memorized words and phrases. 
7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 

familiar topics or on topics studied in other content areas.  
7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
Unit Essential Questions 
● How do people communicate when they don’t 

speak the same language? 
● What are different ways that people 

communicate? 
● What can I share with others that will help 

them understand who I am?  
 

Unit Enduring Understandings 
● People communicate with more than just 

words. 
● People can communicate with each other even if 

they do not speak the same language. 
● People want to share information with others. 

Unit Learning Targets 
Students will know… 
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● how to use visual cues to support communication  
● how to describe family members: Tengo, Es, mi 
● grammar: Tengo, Es, mi 
● how to identify family members: el padre/papá, la madre/mamá, el hermano/hermanito, la            

hermana/hermanita, el perro, el gato, la mascota 
Students will be able to…. 

● ask and answer basic questions about health/physical conditions, self, family and friends when             
supported by visual cues 

● identify basic differences and similarities in vocabulary between one’s own language and the             
target language (cognates and borrowed words) 

● willingly use the target language within the classroom setting 
Evidence of Learning 

Summative Assessment (Presentational) 
Students will present a family tree/photograph to the class.  They will draw the tree and then orally 
identify immediate family members to the class using the Spanish labels. 
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Can Do 
Statements 
 
Resources/Methods 
Total Physical Response (TPR) 
Teacher Resources: 

● TPR commands 
● Family members props 
● “Family” song  
● Family mini-book 
● Label a family photograph 
● YouTube video “La Familia” 
● In My Family/En Mi Familia by Carmen Lomas Garza 
● I Love Saturdays y domingos by Alma Flor Ada 

Equipment needed: 
● Computer 
● Eno-Board 
● CD player 
● Internet Access 

Learning Plan: 
● Use family members puppets and engage in role play situations 
● Recreate their family using a mini-book 
● Sing and act different songs 
● Read aloud books: En mi familia 
● Compare and contrast their families using the puppets 

Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
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Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advance or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating  
nit Overview  

 

 

 

 

 

 

First Grade Unit 1 
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Content Area: World Language  
Unit Title: Mi casa 
Target Course/Grade Level: Spanish, Grade 1 
Unit Summary and Rationale 
Students will begin this year by expanding upon the basic communication they learned in kindergarten. 
Basic greetings and classroom language will be reinforced as students take the language about family they 
have learned and apply it to discussions about their homes.  
 
Pacing 
15 lessons/40 minutes every cycle 
 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP6, CRP11, CRP12 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
7.1.NM.A.4 Identify familiar people, places, and objects based on simple oral and/or written 

descriptions. 
7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 

level-appropriate, culturally authentic materials on familiar topics. 
7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 

participating in age-appropriate classroom and cultural activities. 
7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 

greetings, leave-takings, and daily interactions. 
7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 

memorized words and phrases. 
7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 

familiar topics or on topics studied in other content areas.  
7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
Unit Essential Questions 
● How does family life reflect culture?  

Unit Enduring Understandings 
● Students will understand that home and family       

life play a role in self-identify. 
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● How are my home and family life similar and 
different to those of kids my age in Latin 
America?  

● What cultural factors contribute to these 
similarities and differences? 

● Students will understand that although there 
are similarities in home and family life between 
the United States and Latin America, cultural 
perspectives are reflected in family practices. 

 
Unit Learning Targets 
Students will know… 

● Families and home life varies in different cultures 
● Culturally appropriate gestures and body language to convey and interpret meaning. 
●  Names and relationships that exist among family members 
● Adjectives that describe physical and personality characteristics of family members 
● Names of different rooms of the house and typical activities carried out in parts of the house 

  Students will be able to…. 
● Recognize and describe people and rooms of the house 
● Talk about the activities that they like/dislike doing in various rooms of the house 

Evidence of Learning 
Summative Assessment (Interpretive) 
Students will be able to label the rooms of a house when presented with a diagram of a house and word 
bank containing room names.  
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Can Do 
Statements 
 
Resources/Methods 
Total Physical Response (TPR) 
Teacher Resources: 

● Magnetic House 
● Magnetic Farm 
● Plastic Fly swatters 
● Props  
● Teacher materials 
● Power-point presentations 
● Books about different type of homes 

Equipment needed: 
● Computer 
● Eno-Board 
● Internet Access 

Learning Plan: 
● Identify their family members 
● Use a magnetic house to learn the names of the rooms 
● Compare and contrast their houses by drawing on the board 
● Identify the different rooms in the house using games 
● Role play situations to describe their family members 

Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
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Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advanced or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses.  
They should demonstrate what they have learned in a wide variety of forms that both reflect knowledge 
and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating  
 

 

 

First Grade Unit 2 
Content Area: World Language 
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Unit Title: Los animales en mi casa 
Target Course/Grade Level: Spanish, Grade 1 
Unit Summary and Rationale 
In this unit students will continue learning how to describe themselves and different aspects of their daily 
life.  The language they have learned in previous units will be reinforced as they learn to identify and 
describe animals in a home or a farm.  They will begin to notice how culture and environment affects the 
animals we interact with on a regular basis.  They will describe their favorite animals and classify them by 
size and color. They learn to ask and answer questions to gain information about their classmates’ favorite 
animals. Throughout the unit, the students will become aware of words in Spanish and English that are 
similar (cognates). 
 
Pacing 
15 lessons/40 minutes every cycle 
 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP6, CRP11, CRP12 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
7.1.NM.A.4 Identify familiar people, places, and objects based on simple oral and/or written 

descriptions. 
7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 

level-appropriate, culturally authentic materials on familiar topics. 
7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 

participating in age-appropriate classroom and cultural activities. 
7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 

greetings, leave-takings, and daily interactions. 
7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 

memorized words and phrases. 
7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 

familiar topics or on topics studied in other content areas.  
7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
7.1.NM.C.3 Copy/write words, phrases, or simple guided texts on familiar topics. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
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Unit Essential Questions  
● Why is it important to use clear language 

when we try to communicate with others? 
● What cultural and environmental influences 

affect the type of animals we interact with in 
our daily lives? 

 

Unit Enduring Understandings 
● Communicating clearly with others about our 

lives and things that are important to us helps 
to foster relationships. 

● The type of pets and animals that we interact 
with is affected by our culture. 

Unit Learning Targets 
Students will know... 

● various describing words related to describing animals by size and color: pequeño/a,mediano/a,            
grande, colors 

● terms used to express likes and dislikes regarding animals, colors, shapes: Me gusta…, No me               
gusta… 

● grammar:  Es… 
● vocabulary related to animals on a farm or house: la granja, el campo, el cerdo, la vaca, el caballo,                   

la oveja, el gallo, la gallina, el pollito, el pato, el burro, el pavo, la llama, ¿Cuál es tu animal                    
favorito?, mi animal favorito, ¿Dónde vive? Vive en … 

 Students will be able to…. 
● Share likes and dislikes in the target language with a classmate. 
● Identify basic differences and similarities in vocabulary between one’s own language and the             

target language (cognates and borrowed words). 
● Willingly use the target language within the classroom setting. 
● Ask and answer questions related to farm animals and pets 

Evidence of Learning 
Summative Assessment (Presentational) 
Students will choose a household pet and farm animal.  They will use the language they have learned 
throughout the unit to give a brief presentation on the animals of their choosing. 
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Can Do 
Statements 
Resources/Methods 
Total Physical Response (TPR) 
Teacher Resources: 

● Magnetic House 
● Magnetic Farm 
● Plastic Fly swatters 
● Plastic animals 
● Animals’ masks 
● Visuals illustrating my daily routine 
● Props (family members, animals) 
● Animal Songs 
● YouTube Video—Sing, Laugh, Dance, and Eat Tacos: Colors 

 
Equipment needed: 

● Computer 
● Eno-Board 
● Internet Access 

 
Learning Plan: 

● Identify different pets using props 
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● Identify different pets by playing 7up game using animal masks 
● Use a magnetic house and farm to learn the names of the animals 
● Compare and contrast their pets 
● Role play situations to describe their pets 
● Categorize pets according to the place where they live 

 
Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advance or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
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Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating 
 

Second Grade Unit 1 
Content Area: World Language 
Unit Title: Vamos a prepararnos para la escuela 
Target Course/Grade Level: Spanish, Grade 2 
Unit Summary and Rationale 
In this first unit of the year, students become acquainted with their teacher, classmates, and classroom. 
They will be reviewing and building upon the vocabulary they learned in previous units.  As the unit 
progresses they will able to communicate using memorized words and a few phrases to identify familiar 
objects in their classroom. 
 
Pacing 
15 lessons/40 minutes every cycle 
 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP6, CRP12 
 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
7.1.NM.A.4 Identify familiar people, places, and objects based on simple oral and/or written 

descriptions. 
7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 

level-appropriate, culturally authentic materials on familiar topics. 
7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 

participating in age-appropriate classroom and cultural activities. 
7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 

greetings, leave-takings, and daily interactions. 
7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 

memorized words and phrases. 
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7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 
familiar topics or on topics studied in other content areas.  

7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
7.1.NM.C.3 Copy/write words, phrases, or simple guided texts on familiar topics. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
Unit Essential Questions 
● How do people communicate when they don’t 

speak the same language? 
● How do I communicate during my school       

day? 
 

Unit Enduring Understandings 
● People communicate with more than just 

words. 
● People can communicate with each other even if 

they do not speak the same language. 
● People want to share information with others. 
● They can communicate with their peers and 

teachers by using actions as well as words 
Unit Learning Targets 
Students will know... 

● Names of modes of transportation as related to getting to and from school 
● The names of a few objects in their classroom 
● Commands and instructions for basic classroom behaviors and procedures 
● Pronunciation of their name in Spanish 
● Pronunciation of the names of classmates in Spanish 
● Expressions of greetings and leave-taking  
● The numbers 0-15 

 Students will be able to…. 
● Name of a few objects in their classroom 
● Talk about how they and their classmates get to and from school and compare those modes of                 

transportation with the ones used by children in Spanish-speaking countries. 
● Follow and give instructions for classroom behaviors and procedures. 
● Follow established classroom practices. 
● Give their names and the names of their classmates using memorized chunks of language. 
● Make brief introductions. 
● Talk about how they and others feel. 
● Ask and Answer “How are you?” 
● Identify objects in the classroom and tell how they are used in a school setting. 
● Use the numbers 0-15 to count objects and people in the classroom  
● Retell a simple story in Spanish about a boy going to school.  

Evidence of Learning 
Summative Assessment - (Interpretive)  
Students will choose from pictures of school items to stock a backpack with the items the teacher indicates 
in Spanish. 
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Can Do 
Statements 
 
Teacher Resources: 

● Name tags 
● Visuals illustrating feelings Songs 
● Visuals depicting classroom commands/rules 
● Backpack 
● School materials 
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● Plastic Fly swatters 
 
Learning Plans: 
 

● Establish classroom routines and expectations 
● Role play situations greeting each other 
● Role play situations showing feelings 
● Identify different modes of transportation 
● Identify classroom materials 
● Identify classroom objects 
● Role play situations showing materials in their backpacks 

 
 

Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advance or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
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Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating 
emplate 
 

 

 

 

emplate 
Second Grade Unit 2 

Content Area: World Language 
Unit Title: Mi fiesta de cumpleaños 
Target Course/Grade Level: Spanish, Grade 2 
Unit Summary and Rationale 
In this unit, students learn about the similarities and differences between Hispanic birthday parties and 
celebrations in the United States. Throughout this unit students use the vocabulary they have already 
developed and learn words and phrases to help to communicate information about their birthday such as; 
the date of their birthday, the weather and the season in which they were born; food and activities 
associated with their birthday celebrations; and people with whom they celebrate.  They will also compare 
their celebrations to those of Hispanic children. 
 
Pacing 
15 lessons/40 minutes every cycle 
 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP6, CRP12  

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
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7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 
culture(s). 

7.1.NM.A.4 Identify familiar people, places, and objects based on simple oral and/or written 
descriptions. 

7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 
level-appropriate, culturally authentic materials on familiar topics. 

7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 
participating in age-appropriate classroom and cultural activities. 

7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 
greetings, leave-takings, and daily interactions. 

7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 
memorized words and phrases. 

7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 
familiar topics or on topics studied in other content areas.  

7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
7.1.NM.C.3 Copy/write words, phrases, or simple guided texts on familiar topics. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
7.1.NM.C.5 Name and label tangible cultural products and imitate cultural practices from the target 

culture(s). 
Unit Essential Questions  
● How do I use words and gestures to        

communicate with my others about my      
birthday celebration? 

● How is the way I celebrate my birthday 
different from that of a student from a 
Spanish-speaking country? 

 

Unit Enduring Understandings  
● People in different cultures celebrate life events,       

such as birthdays, in ways that are similar and         
different. 

● I can use words and gestures to communicate        
with others to relay information about events       
that are important to me. 

Unit Learning Targets 
Students will know... 

● Culturally appropriate gestures and body language to convey and interpret meaning 
● Key vocabulary and structures to describe dates, seasons, weather, birthday parties, party            

decorations, activities, and presents 
● A few descriptive adjectives and expressions 
● Numbers from 0 to 31 (related to birthdate) 
● Expressions for extending and accepting an invitation to a party 
● Expressions to talk about their likes and dislikes 
● How children typically celebrate their birthdays within the Hispanic culture 
● Names of family members 

Students will be able to…. 
● Ask for and respond to questions about personal information including the date or his/her              

birthday, the season in which it occurs, and typical weather conditions at that time of the year 
● Invite friends to a party 
● Accept an invitation to a birthday party/Decline an invitation 
● Talk about their birthday party 
● Talk about what they like to do at birthday parties (games, pinatas etc.) 
● Describe the people who attend the party 
● Compare and contrast birthday celebrations in Hispanic countries and in the United States 

Evidence of Learning 
Summative Assessment  
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Talk about a family picture taken at a birthday party.  Mention the people in the picture and describe what 
they are doing. 
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Can Do 
Statements 
Resources 
Teacher Resources: 
● La Piñata Perfecta by Kyle Dominguez  
● Large colored pictures of 4 scenes from the story  
● Birthday party decorations: balloons, hats, “goody” bags, etc. 
● Plastic fly swatters for Matamoscas 
● Piñatas kits 
 
Learning Plans: 

● Orally share information and knowledge about their birthdays 
● Sing and act birthday songs 
● Role play situations asking about their birthdays 
● Create a birthday party invitation 
● Simulate a birthday party and talk about the people at the party 
 

 
Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advance or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
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Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating 

 

 

Third Grade Unit 1 
Content Area: World Language 
Unit Title: En la casa 
Target Course/Grade Level: Spanish, Grade 3 
Unit Summary and Rationale 
This unit centers on home life, both in the United States and in Latin America. Students learn to talk about 
their homes and families as well as the cultural practices followed by their relatives. Near the end of the 
unit, the teacher reads them an original story about a boy named Teo and his shopping expedition. 
Students learn to retell the story in their own words using gestures and words.  Further, they compare and 
contrast their experiences with those of children in Latin America in order to begin to gain some 
perspectives about the target culture. Within these contexts, they build on previously-learned vocabulary 
and structures to gain proficiency. 
Pacing 
15 cycle weeks 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP5, CRP6, CRP11, CRP12 
 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
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CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
7.1.NM.A.4 Identify familiar people, places, and objects based on simple oral and/or written 

descriptions. 
7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 

level-appropriate, culturally authentic materials on familiar topics. 
7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 

participating in age-appropriate classroom and cultural activities. 
7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 

greetings, leave-takings, and daily interactions. 
7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 

memorized words and phrases. 
7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 

familiar topics or on topics studied in other content areas.  
7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
7.1.NM.C.3 Copy/write words, phrases, or simple guided texts on familiar topics. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
7.1.NM.C.5 Name and label tangible cultural products and imitate cultural practices from the target 

culture(s). 
Unit Essential Questions 
● How does my family life reflect my culture? 
● How is home and family life similar and        

different depending on culture? 
● How does what I eat reflect my 

culture/heritage? 

Unit Enduring Understandings 
● Students will understand that home and family       

life play a role in self-identify. 
● Students will understand that although there 

are similarities in home and family life between 
the United States and Latin America, family 
practices reflect cultural perspectives. 

Unit Learning Targets 
Students will know... 

● Culturally appropriate gestures and body language to convey and interpret meaning 
● Names and relationships that exist among family members 
● Adjectives that describe physical and personality characteristics of family member 
● Names of different rooms of the house, furniture, and typical activities carried out in parts of the                 

house 
● Names of places to buy food, prepare and eat meals 
● Numbers 0-60 
● How to exchange dollars for Euros 
● How to tell time 
● Preposition of location 
● Ingredients in foods that are healthy and unhealthy 

  Students will be able to…. 
● Identify, describe, and compare members of a family 
● Recognize and describe the location of objects, people, and rooms of the house 
● Identify and describe rooms of the house and furniture 
● State and compare their likes and dislikes with those of classmates and/or family members 
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● Identify monetary value 
● Carry out simple monetary transactions 
● Calculate simple currency exchanges 
● Identify different places and objects needed to buy, prepare, and eat meals 
● Identify, classify, and describe various foods 
● State likes and dislikes of various foods 
● Recognize and state times of meals, activities, and other daily routines 
● Talk about how they and their families organize their daily routines 
● Compare and contrast the lifestyles, practices, and activities of the different characters presented             

in stories to their own lifestyle 
● Compare and contrast the routines of people of different countries 
● Compare healthy and unhealthy foods and tell why 
● Talk about the activities that they like/dislike doing in various rooms of the house 

Evidence of Learning 
Summative Assessment 
Students will role-play a scene at a restaurant. One student will play the customer and the other will be the 
waiter/waitress.  They will demonstrate their knowledge of vocabulary for common foods in the Hispanic 
culture.   Each student will have an envelope containing the pictures of the food.  The customer will 
choose an item from them envelope and recall the name.  The second student will look in their envelope to 
find the item that corresponds.  They will then determine if the items match and if the term is correct. 
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Quizizz, and 
Quizlet 
 
Resources 
 
Teacher Resources: 
● El Nuevo hogar de los siete cabritos by Ada and Campoy  
● Place-settings (authentic and reproducible)  
● Chart with flags  
● Visuals of food-related locales  
● El desayuno de los osos by Patti Jennings  
● Food props  
● Food preparation props and visuals  
● House and furniture manipulatives  
● Play money (American and other)  
● Ricitos de oro (any Spanish version), book and pictures for summary/retelling  
● Teo va al Mercado by Violeta Denou, book and pictures for TPRs  
● TPRs sequence for Paco y los cupones  
● Sample menus  
● Reproducible menus  
● Reproducible house 
 
Equipment needed: 
● Computer 
● Eno-Board 
● Camera AverMedia 
 
Learning Plans: 

● Identify, classify and describe various food 
● Simulate a restaurant and have students order food 
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● Role play situation using TPRs  
● Orally share information about likes and dislikes of  various food 
● Role play situations carrying out monetary transactions 
● Compare and contrast different currencies 

Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advanced or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
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Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating 
 
 
Unit  

Third Grade Unit 2 
Content Area: World Language 
Unit Title: No tengo ropa para la escuela 
Target Course/Grade Level: Spanish, Grade 3 
Unit Summary and Rationale 
In this unit, students will be building on vocabulary and language functions from previous units of study, 
children learn to talk about their daily life. They identify the clothing they wear to school, where they 
might go to buy that clothing, and how to make a simple purchase in a clothing store. They practice telling 
time, how to describe some of their daily routines and activities, and asking and answering questions. 
Using a series of visuals, they narrate an original story about shopping for clothing and create original 
solutions to the problems that the main character faces. 
 
Pacing 
15 cycle weeks 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP6, CRP12 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
 

7.1.NM.A.4 Identify familiar people, places, and objects based on simple oral and/or written 
descriptions. 

7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 
level-appropriate, culturally authentic materials on familiar topics. 

7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 
participating in age-appropriate classroom and cultural activities. 

7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 
greetings, leave-takings, and daily interactions. 
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7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 
memorized words and phrases. 

7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 
familiar topics or on topics studied in other content areas.  

7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
7.1.NM.C.3 Copy/write words, phrases, or simple guided texts on familiar topics. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
7.1.NM.C.5 Name and label tangible cultural products and imitate cultural practices from the target 

culture(s). 
Unit Essential Questions  
● How can I get the things I need when I do not            

know all the words and expressions to ask the         
right questions? 

● How can I keep talking to someone and keep         
that person talking to me when I need to find          
out information and/or carry out a simple       
transaction? 

● How am I similar and different than kids my         
age in Latin America? 

Unit Enduring Understandings 
● There are questions and expressions in Spanish       

that are used to satisfy basic needs such as         
telling time, making purchases, finding out how       
friends and family spend their time. 

● Although the world is becoming increasingly 
small, there remain subtle differences in daily 
life and these practices reflect the perspectives 
of a society 

Unit Learning Targets 
Students will know... 

● Key vocabulary and structures to describe time, dates, seasons, weather, clothing, colors, and              
sizes 

●  Descriptive adjectives and expressions 
● Numbers from 0 to 99 along with coin and currency 
● Likes and dislikes 
● Vocabulary for interacting with people in a clothing store 

  
 Students will be able to…. 

● Ask for and respond to questions about time and date, season and weather, and suitable clothing 
● Ask for, receive, and use money 
● Talk about clothes they like to wear 
● Describe objects that are in a clothing store 
● Compare articles of clothing (color, size, appearance) 
●  Buy and pay for something in a clothing store 

Evidence of Learning 
Summative Assessment 
Students will create a graphic organizer showing their favorite clothing and season using pictures. 
Students will then use the graphic organizer to complete an interpersonal task by sharing their favorite 
clothing and season with each other. 
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Quizizz, and 
Quizlet 
 
Resources 
Teacher Resources: 

● Froggy va a la tienda de ropa 
● Large color pictures (scenes from the book) 
● Froggy puppet  
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● Froggy TPRS scenes 
● Clothing supplies 
● Calendar, numbers, weather, and clothing visuals 
● Plastic fly swatters 
● Daily routine visuals 
● Magic Box 
● Money 
● Store ads 
● Price tags 
● Store visuals 
● Spanish store ads 

 
Learning Plans: 

● Identify, classify and describe various clothing items 
● Simulate a  store and have students buy clothes 
● Read aloud the story “Froggy se viste” 
● Role play situation using TPRs “Froggy se viste” 
● Orally share information about likes and dislikes of  clothing items 
● Role play situations carrying out monetary transactions 
● Compare and contrast clothes we wear according to the seasons 

Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advance or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
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Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fourth Grade Unit 1 
Content Area: World Language 
Unit Title: Vamos a hablar de nuestros amigos 
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Target Course/Grade Level: Spanish, Grade 4 
Unit Summary and Rationale 
In this unit, students become acquainted with their friends. In doing so, they expand vocabulary and 
language functions used to ask for and give personal information. They will also compare their lives with 
those of Spanish-speaking children and become familiar with cultural products and practices of the 
Hispanic world 
 
Pacing 
15 cycle weeks 
 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP6, CRP11, CRP12 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
7.1.NM.A.4 Identify familiar people, places, and objects based on simple oral and/or written 

descriptions. 
7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 

level-appropriate, culturally authentic materials on familiar topics. 
7.1.NM.B.1 Use digital tools to exchange basic information at the word and memorized-phrase level 

related to self and targeted themes. 
7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 

participating in age-appropriate classroom and cultural activities. 
7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 

greetings, leave-takings, and daily interactions. 
7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 

memorized words and phrases. 
7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 

familiar topics or on topics studied in other content areas.  
7.1.NM.C.1 Use basic information at the word and memorized-phrase level to create a multimedia-rich 

presentation on targeted themes to be shared virtually with a target language audience. 
7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
7.1.NM.C.3 Copy/write words, phrases, or simple guided texts on familiar topics. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
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7.1.NM.C.5 Name and label tangible cultural products and imitate cultural practices from the target 
culture(s). 

Unit Essential Questions  
● Who am I and how can I get to know you? 
● Am I the same/different from you? How? 

Why? 
 

Unit Enduring Understandings 
● Students should understand that asking and      

answering questions is essential when meeting      
and getting to know new people. 

● Although Latin American children share     
similarities with their North American peers,      
cultural differences exist between the Latin      
American and North American communities. 

 
Unit Learning Targets 
Students will know... 

● Descriptive adjectives and expressions. 
● The expressions me gusta/no me gusta, prefiero to express likes and dislikes. 
● Culturally appropriate adjectives in describing a person’s appearance. 
● Formulaic questions and answers used to get to know someone 
● Como te llamas? 
● Como estas/Como te sientes? 
● Como es el/ella? 
● Que te gusta/prefiere? 
● Cuando es tu cumpleanos? 
● Cuantos anos tiens? 
● Quien es el/ella? 
● Cuantas personas hay en tu familia?  Quienes son? 
● Common hobbies, activities and sports that elementary students enjoy. 
● Compare and contrast common activities, hobbies, and sports that Latin American children enjoy. 

  
Students will be able to…. 

● Give detailed descriptions of people’s physical appearance 
● Express feelings 
● Express likes and dislikes using a variety of expressions 
● Ask and answer personal identity questions in order to get to know someone and to introduce                

oneself to others 
● Identify a variety of hobbies, activities, and sports that they enjoy 
● Compare themselves with Latin American children 

Evidence of Learning 
Summative Assessment 
Student will create an “All About Me” book containing information written in Spanish.  They will use the 
book to support a conversation to share information about themselves with another student. 
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Quizizz, and 
Quizlet 
 
 
Resources 
 
Teacher Resources: 
● Pictures of Communicative Strategies for the Spanish Classroom (for visuals of interesting characters)  
● Drawing materials  
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● Cuadros de familia  
● http://www.museodelprado.es/en 
● http://www.mystudios.com/women/klmno/kahlo.html 
 
Equipment needed: 
● Computer 
● Eno-Board 
● Internet Access 
 
Learning Plans: 

● Identify, classify and describe various hobbies and extracurricular activities 
● Role play situations to share personal information 
● Compare and contrast hobbies and activities with Latin American children 

 
Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advance or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
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504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating 
emplate 

Fourth Grade Unit 2 
Content Area: World Language 
Unit Title: Mi comunidad 
Target Course/Grade Level: Spanish, Grade 4 
Unit Summary and Rationale 
In this unit, students explore communities- their own and those in Latin America. They compare and 
contrast the layout of towns in both cultures as well as typical shops and services. As they examine the 
products and practices of Hispanics, they begin to understand how Hispanics live and work.  
Pacing 
15 cycle weeks 
 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP5, CRP6, CRP12 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
7.1.NM.A.4 Identify people, places, objects, and activities in daily life based on oral or written 

descriptions. 
7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 

level-appropriate, culturally authentic materials on familiar topics 
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7.1.NM.B.1 Use digital tools to exchange basic information at the word and memorized-phrase level 
related to self and targeted themes. 

7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 
participating in age-appropriate classroom and cultural activities. 

7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 
greetings, leave-takings, and daily interactions. 

7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 
memorized words and phrases. 

7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 
familiar topics or on topics studied in other content areas.  

7.1.NM.C.1 Use basic information at the word and memorized-phrase level to create a multimedia-rich 
presentation on targeted themes to be shared virtually with a target language audience. 

7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
7.1.NM.C.3 Copy/write words, phrases, or simple guided texts on familiar topics. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
7.1.NM.C.5 Name and label tangible cultural products and imitate cultural practices from the target 

culture(s). 
Unit Essential Questions 
● What is my community like? 
● How is my city/town different from places in        

Spanish-speaking countries and what can I      
learn about the people who live there? 

 

Unit Enduring Understandings 
● Students will understand that cities and towns 

in Spanish-speaking countries, though similar 
to the town where they reside, have unique 
characteristics that reflect cultural 
perspectives. 

Unit Learning Targets 
Students will know... 

● Names of locations in a city or town 
● Names of a few professions 
● Prepositions of location 
● How to ask for help 
● How to ask for directions 
● How to give directions 
● Activities 
● Expressions of comparison 
● Expressions of need 
● How to make a purchase 

 Students will be able to…. 
● Identify key places in a town or city 
● Compare and contrast the layout of cities in the United States and in Latin America 
● Give and follow directions in a city or town. 
● Seek help when lost in a city or town 
● Discuss a variety of professions 
● Compare and contrast places, people, and activities one does in a city or town 
● Make purchases in a variety of stores 

Evidence of Learning 
Summative Assessment 
Students will have a map and an envelope with different places around town. One student will name the 
place and the other will have to locate the place on the map using prepositions to describe the location. 
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Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Quizizz, and 
Quizlet 
 
Resources 
Teacher Resources: 

● Maps 
● Power-Points 
● Games 
● Large color pictures (scenes from the community) 
● Large color pictures (Professions, places around town) 
● Store ads 
● Price tags 
● Store visuals 
● Spanish store ads 

 
Learning Plans: 

● Identify, classify and describe various places around town 
● Orally ask and give directions 
● Simulate a town and have students locate the stores using different place prepositions  
● Role play situation using TPR to locate places around town 
● Orally share information about likes and dislikes of  clothing items 
● Identify a variety of professions 

 
 
Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advanced or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
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Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating 
 
plate 

Fifth Grade Unit 1 
Content Area: World Language 
Unit Title: A comenzar el viaje 
Target Course/Grade Level: Spanish, Grade 5 
Unit Summary and Rationale 
The year is centered on a "magical trip" to Latin America where students visit a tropical rainforest.  In this 
first unit, they begin this journey by exploring the geography of the region and making preparations for 
travel. They secure a passport, pack their luggage, and navigate the airport and plane prior to landing in 
Latin America.  
 
Pacing 
15 cycle weeks 
 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21s tCentury Practices: CRP2, CRP4, CRP5, CRP6, CRP8, CRP11, CRP12 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
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Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
7.1.NM.A.4 Identify people, places, objects, and activities in daily life based on oral or written 

descriptions. 
7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 

level-appropriate, culturally authentic materials on familiar topics 
7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 

participating in age-appropriate classroom and cultural activities. 
7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 

greetings, leave-takings, and daily interactions. 
7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 

memorized words and phrases. 
7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 

familiar topics or on topics studied in other content areas.  
7.1.NM.C.1 Use basic information at the word and memorized-phrase level to create a multimedia-rich 

presentation on targeted themes to be shared virtually with a target language audience. 
7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
7.1.NM.C.3 Copy/write words, phrases, or simple guided texts on familiar topics. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
7.1.NM.C.5 Name and label tangible cultural products and imitate cultural practices from the target 

culture(s). 
7.1.NH.A.1 Recognize familiar words and phrases, understand the main idea, and infer the meaning of 

some highly contextualized, unfamiliar spoken or written words contained in culturally 
authentic materials using electronic information sources related to targeted themes. 

7.1.NH.A.2 Demonstrate comprehension of a series of oral and written directions, commands, and 
requests through appropriate physical response. 

7.1.NH.A.3 Recognize some common gestures and cultural practices associated with target culture(s). 
 

7.1.NH.A.4 Identify people, places, objects, and activities in daily life based on oral or written 
descriptions. 

7.1.NH.A.5 Demonstrate comprehension of short conversations and brief written messages on familiar 
topics. 

7.1.NH.A.6 
 

Reserved 
This indicator has been subsumed by Indicator 1 in this strand. In order to keep numbering                
consistent with the previous version of the standard for world languages, this indicator is              
listed as reserved. 

7.1.NH.B.2 Give and follow a series of oral and written directions, commands, and requests for 
participating in age- and level- appropriate classroom and cultural activities. 

7.1.NH.B.3 Imitate appropriate gestures, intonation, and common idiomatic expressions of the target 
culture(s)/language during daily interactions. 
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7.1.NH.B.4 Ask and respond to questions, make requests, and express preferences in various social 
situations. 

7.1.NH.B.5 Converse on a variety of familiar topics and/or topics studied in other content areas. 
7.1.NH.C.1 Recombine basic information at the word and sentence level related to self and targeted 

themes to create a multimedia-rich presentation to be shared virtually with a target 
language audience. 

7.1.NH.C.2 Create and present brief messages, poems, rhymes, songs, short plays, or role-plays using 
familiar vocabulary orally or in writing. 

7.1.NH.C.3 Describe in writing people and things from the home and school environment. 
7.1.NH.C.4 Tell or retell stories from age- and level-appropriate, culturally authentic materials orally 

or in writing. 
7.1.NH.C.5 Tell or write about cultural products associated with the target culture(s), and simulate 

common cultural practices. 
 

Unit Essential Questions 
● Where in the world are we? 
●  How do you identify yourself? 
● What are your family origins? 
 

Unit Enduring Understandings 
● Our world is made of many different countries        

and people. 
● Our world/classroom consists of many different 

cultures, backgrounds, and ethnicities that 
make us unique. 

Unit Learning Targets 
Students will know... 

● The singular forms of the verbs ser and estar and recognize that ser is used with characteristics and 
estar with location 

● Geographical vocabulary (prepositions of location, land formations, and geographical features 
such as rivers, lakes, and mountains) 

●  Names of Spanish-speaking countries 
● Cardinal points of a map 
●  Colors and shapes 
● Names of symbols found on flags of Spanish-speaking countries 
● A variety of weather expressions that they might find in Latin America 
● Names of clothing to pack for the various weather conditions in Latin America 
● Personal information found in official documents such as passports and airline tickets 
● Culturally appropriate greetings 
● Commands (for filling out government forms, packing a suitcase, buying an airline ticket, 

boarding a plane) 
● Historical facts about the origin of the Spanish language and Spain 

 
 Students will be able to…. 

● Describe the location of the Spanish-speaking countries using the cardinal points and prepositions 
of location 

● Describe the geographical features of countries using the correct form of tener 
● Describe some of the flags of the Spanish-speaking countries 
● Decide appropriate clothing options based on weather conditions in Latin America 
●  Locate the Latin American countries where the Aztec, Maya, and Inca lived and established 

communities 
●  Express family origin and nationalities 
●  Formulate questions and answers used to gather information about themselves and others 
● Ask and answer questions regarding personal information found in official documents such as 

passport and airline tickets 
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● Extend conversations by using simple communication strategies such as asking for repetition, 
restating a question, and asking for a definition of a word or phase 

● Plan a trip step by step from deciding the destination to boarding the plane 
Evidence of Learning 

Summative Assessment 
Students will have to do an interpretive task where they read a legal document containing the information 
needed to travel.  Based on the information in the document they will determine what type of travel 
document they have. 
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Quizizz, and 
Quizlet 
 
Resources 
Teacher Resources: 
● Maps of Central and South America 
● World Map 
● Power-Point (El Mundo Hispanohablante) 
● Activity sheets for Central and South America 
● Flags of various Latin American countries 
● Plastic fly swatters for games 
● Markers & crayons 
● Pocket chart 
● Gouin series about trip to Guatemala: 

o Vamos a viajar por avión. 
o Vamos a llegar el lunes por la noche, a las ocho y media. 
o En Guatemala, la capital, vamos a ir al hotel que está en la Avenida Bolívar para dejar las 

maletas. 
o Este hotel es muy elegante y tiene un restaurante para turistas y una cafeteria. 
o Después de comer, vamos a pasear por la ciudad. 
o Por la mañana, vamos a salir para Tikal. 

● Sentence strips to cue students for the Gouin series 
● Brochure on Guatemala Traveling Guide (Teacher made) 
● Materials for the scene at the customs office 

o Passports 
o Blank passport form on a transparency 
o Conversion from-centimeters/inches on transparency 
o Eye color chart 
o Tape measure-metric  
o Signs- Passport Office, passport forms, pencils, scissors, glue, photographer, “Stop Here”,  
o English/Spanish sign 
o Masking tape 
o Passport Stamp 
o Easel Chart 
o Markers 
o Camera (Polaroid or Digital) or student pictures 
o Scissors 
o Glue sticks 
o Digital camera to take pictures of the students for their passports 
o Passport and Airline Tickets (Teacher made) 

● Articles of clothing and/or visuals 
● Calendar 
● Photo series of Christopher Columbus’ journey (Teacher made) 
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● Pattern of a paper suitcase and catalogues with pictures of clothing for students to use as they 
assemble a collage of the items they will pack for the trip 

● Weather reports from Latin American countries 
Equipment needed: 
● Eno-Board 
● Computer 
 
Learning Plans: 
 

● Identify the Spanish speaking countries, their capital and flags 
● Orally locate countries using cardinal points 
● Role play situations in a travel agency  
● Orally share personal information in order to obtain a passport and airline ticket 
● Create a suitcase and Identify the clothing items they are going to wear according to the weather 

 
Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advance or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
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504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating 
Unit Overview T 

 

 

Fifth Grade Unit 2 
Content Area: World Language 
Unit Title: La selva tropical 
Target Course/Grade Level: Spanish, Grade 5 
Unit Summary and Rationale 
In this unit, students travel to a tropical rainforest where they learn about the levels of the forest, the 
important plants and animals. They compare their own environment with that of Latin America gaining 
insight into the people and their culture. 
 
Pacing 
15 cycle weeks 
 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st century themes: CRP2, CRP4, CRP5, CRP6, CRP8, CRP11, CRP12 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
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7.1.NM.A.4 Identify people, places, objects, and activities in daily life based on oral or written 
descriptions. 

7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 
level-appropriate, culturally authentic materials on familiar topics 

7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 
participating in age-appropriate classroom and cultural activities. 

7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 
greetings, leave-takings, and daily interactions. 

7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 
memorized words and phrases. 

7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 
familiar topics or on topics studied in other content areas.  

7.1.NM.C.1 Use basic information at the word and memorized-phrase level to create a multimedia-rich 
presentation on targeted themes to be shared virtually with a target language audience. 

7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
7.1.NM.C.3 Copy/write words, phrases, or simple guided texts on familiar topics. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
7.1.NM.C.5 Name and label tangible cultural products and imitate cultural practices from the target 

culture(s). 
7.1.NH.A.1 Recognize familiar words and phrases, understand the main idea, and infer the meaning of 

some highly contextualized, unfamiliar spoken or written words contained in culturally 
authentic materials using electronic information sources related to targeted themes. 

7.1.NH.A.2 Demonstrate comprehension of a series of oral and written directions, commands, and 
requests through appropriate physical response. 

7.1.NH.A.3 Recognize some common gestures and cultural practices associated with target culture(s). 
 

7.1.NH.A.4 Identify people, places, objects, and activities in daily life based on oral or written 
descriptions. 

7.1.NH.A.5 Demonstrate comprehension of short conversations and brief written messages on familiar 
topics. 

7.1.NH.A.6 
 

Reserved 
This indicator has been subsumed by Indicator 1 in this strand. In order to keep numbering                
consistent with the previous version of the standard for world languages, this indicator is              
listed as reserved. 

7.1.NH.B.2 Give and follow a series of oral and written directions, commands, and requests for 
participating in age- and level- appropriate classroom and cultural activities. 

7.1.NH.B.3 Imitate appropriate gestures, intonation, and common idiomatic expressions of the target 
culture(s)/language during daily interactions. 

7.1.NH.B.4 Ask and respond to questions, make requests, and express preferences in various social 
situations. 

7.1.NH.B.5 Converse on a variety of familiar topics and/or topics studied in other content areas. 
7.1.NH.C.1 Recombine basic information at the word and sentence level related to self and targeted 

themes to create a multimedia-rich presentation to be shared virtually with a target 
language audience. 

7.1.NH.C.2 Create and present brief messages, poems, rhymes, songs, short plays, or role-plays using 
familiar vocabulary orally or in writing. 

7.1.NH.C.3 Describe in writing people and things from the home and school environment. 
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7.1.NH.C.4 Tell or retell stories from age- and level-appropriate, culturally authentic materials orally 
or in writing. 

7.1.NH.C.5 Tell or write about cultural products associated with the target culture(s), and simulate 
common cultural practices. 
 

Unit Essential Questions 
●  How does geography affect our lives? 
● How would my life change if I lived in a          

rainforest? 
 

Unit Enduring Understandings 
● The quality of animal and human life is often 

related to the availability of resources and the 
ability to adapt to the environment 

 
Unit Learning Targets 
Students will know... 

● Where tropical rainforests are found 
●  Appropriate vocabulary for describing the characteristics of a tropical rainforest 
● Weather terminology as it pertains to rainforests 
● The different levels of a tropical rainforest 
● The names of animals that inhabit this region 
● Some products and foods that originate in the rainforest 
● The importance the rainforest has on our lives 
● How our daily choices and actions affect our environment 
● How to express their own views and opinions on this issue 
● Some of the environmental threats to the existence of the tropical rainforests 

  
Students will be able to…. 

●  Locate countries where tropical rainforests are found  
● Describe characteristics of a tropical rainforest 
● Read authentic weather reports from the country 
● Talk about the weather in a tropical rainforest 
● Describe the levels of a tropical rainforest, plant life, animals, and products typically found in               

these locations:Canopy-top, Understory, and Forest floor 
● Identify and describe the animals of the rainforest 
● Talk about why rainforest are important:·  

Evidence of Learning 
Summative Assessment 
Students will create a brochure about an endangered species that lives in the rainforest (animal, plant or 
product of the rainforest).   They will be using the Spanish vocabulary learned throughout the unit. 
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Quizizz, and 
Quizlet 

 
Resources 
Teacher Resources: 
● Maps/Globes  
● Construction paper, markers, crayons 
● Visuals and/or objects denoting animals, clothing, fruits, and products of the rainforest 
● Research and Stories of Rainforests 

o Possible selections: 
● El Gran Capoquero por Lynne Cherry – ISBN 0-7857-3311-6 
● La Selva Loca por Tracey and Andrew Rogers – ISBN 958-04-4633-4 
● Small Worlds: A Rain Forest Tree by Lorien Kite ISBN-0-7787-0132-8 
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● Living in a Rain Forest by Allan Fowler ISBN-0-516-2155-8 
● Las Maravillas de la Selva Tropical por Janet Craig ISBN 0-8167-3258-2 
● Teacher to Teacher Model lessons for K-8 Foreign Language 

● Suggested websites: 
o http://www.ran.org/kids_action/  

 
Equipment needed: 
● Computer 
● Internet Access 
● Eno-Board 
Learning Plans: 
 

● Identify and locate countries where the rainforest are found 
● Identify and talk about the weather in the rainforest 
● Identify and talk about the levels of the rainforest and animal and plants found at each level 
● Read aloud the story “El Gran Capoquero” 
● Create a brochure about an animal, plant or product of  the rainforest  

 
Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advance or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
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Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
Provide preferential seating 
 

Unit Overview Template 
Sixth Grade Unit 1 

Content Area: World Language 
Unit Title: Amigos por la Red 
Target Course/Grade Level: Spanish, Grade 6 
Unit Summary and Rationale 
The theme of the first unit of the year focuses on making new friends. In the course of the unit, they 
review and expand upon vocabulary and language functions learned at previous years as formal reading 
and writing in Spanish are introduced. To provide a real-life application for the language, students write 
pen pal letters to peers in a Spanish-speaking country and/or to peers at another school in the United 
States. They introduce themselves talking about school experiences, their families, and interests. 
 
Pacing 
15 cycle weeks 
 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP5, CRP6, CRP8, CRP12 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
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7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 
requests through appropriate physical response. 

7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 
culture(s). 

7.1.NM.A.4 Identify people, places, objects, and activities in daily life based on oral or written 
descriptions. 

7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 
level-appropriate, culturally authentic materials on familiar topics 

7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 
participating in age-appropriate classroom and cultural activities. 

7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 
greetings, leave-takings, and daily interactions. 

7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 
memorized words and phrases. 

7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 
familiar topics or on topics studied in other content areas.  

7.1.NM.C.1 Use basic information at the word and memorized-phrase level to create a multimedia-rich 
presentation on targeted themes to be shared virtually with a target language audience. 

7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
7.1.NM.C.3 Copy/write words, phrases, or simple guided texts on familiar topics. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
7.1.NM.C.5 Name and label tangible cultural products and imitate cultural practices from the target 

culture(s). 
7.1.NH.A.1 Recognize familiar words and phrases, understand the main idea, and infer the meaning of 

some highly contextualized, unfamiliar spoken or written words contained in culturally 
authentic materials using electronic information sources related to targeted themes. 

7.1.NH.A.2 Demonstrate comprehension of a series of oral and written directions, commands, and 
requests through appropriate physical response. 

7.1.NH.A.3 Recognize some common gestures and cultural practices associated with target culture(s). 
 

7.1.NH.A.4 Identify people, places, objects, and activities in daily life based on oral or written 
descriptions. 

7.1.NH.A.5 Demonstrate comprehension of short conversations and brief written messages on familiar 
topics. 

7.1.NH.A.6 
 

Reserved 
This indicator has been subsumed by Indicator 1 in this strand. In order to keep numbering                
consistent with the previous version of the standard for world languages, this indicator is              
listed as reserved. 

7.1.NH.B.2 Give and follow a series of oral and written directions, commands, and requests for 
participating in age- and level- appropriate classroom and cultural activities. 

7.1.NH.B.3 Imitate appropriate gestures, intonation, and common idiomatic expressions of the target 
culture(s)/language during daily interactions. 

7.1.NH.B.4 Ask and respond to questions, make requests, and express preferences in various social 
situations. 

7.1.NH.B.5 Converse on a variety of familiar topics and/or topics studied in other content areas. 
7.1.NH.C.1 Recombine basic information at the word and sentence level related to self and targeted 

themes to create a multimedia-rich presentation to be shared virtually with a target 
language audience. 
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7.1.NH.C.2 Create and present brief messages, poems, rhymes, songs, short plays, or role-plays using 
familiar vocabulary orally or in writing. 

7.1.NH.C.3 Describe in writing people and things from the home and school environment. 
7.1.NH.C.4 Tell or retell stories from age- and level-appropriate, culturally authentic materials orally 

or in writing. 
7.1.NH.C.5 Tell or write about cultural products associated with the target culture(s), and simulate 

common cultural practices. 
 

Unit Essential Questions 
● Who am I and how I can get to know you? 
● How does where I live affect how I live? 

Unit Enduring Understandings 

● Students will understand that school experiences 
vary between cultures and reflect cultural 
perspectives. 

● Students will understand that asking and 
answering questions is essential when meeting and 
getting to know new people. 

 
Unit Learning Targets 
Students will know... 

● Names of courses, teachers' titles 
● Time of the day expressed using the 24-hour clock in reference to daily routine/activities in 

and out of school 
● Prepositions of location  
● Family(members, relationships, expanded descriptions) 
● House(rooms, description) 
● Formulaic questions/answers for names, age, physical descriptions  
● Gustar, encantar, chocar to express likes and dislikes as re-entry 
● Simple introductions 
● Adjectives to describe physical appearance as well as personality characteristics 
● Daily routine activities 
● Nationalities 
● School activities(curricular, extracurricular)/hobbies 
● Basic similarities and differences between American and Latin American /Spanish schools as 

well as other cultures 
Students will be able to…. 

● Describe and compare the locations, classes, personnel, and typical school schedules with 
those in a school in a Spanish-speaking country 

● Talk about likes and dislikes regarding school activities (curricular, and extracurricular) and 
hobbies 

● Follow and give directions around the school building  
● Identify professions in a school setting  
● Identify and describe family members; present their families or a fictional family to the class 

by creating a "facebook" page 
● Design a 21st century school to reflect their interests and needs 
● Ask and answer personal identity questions(age, birthday, origin) as they survey classmates 
● Describe self and others (physical and personality description) 
● Express likes and dislikes 
● Introduce people and respond in a culturally appropriate ways to an introduction 
● Create a daily schedule specifying routines, household responsibilities, and extra-curricular 

activities. 
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● Compare and contrast school systems from different cultures. 
Evidence of Learning 

 
Summative Assessment 
Students will get a picture of a person. They will describe that person to another student while he is trying 
to draw the person. 
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Quizizz, and 
Quizlet 
 
 
Resources 
 
Teacher Resources: 
● Clip art of appropriate classroom behaviors 
● Clip art of classes (found in text) 
● Large clock/student clocks 
● Flashcards 
● Blank schedules 
● Dry-erase boards 
● Ven Conmigo I p.75-76 (classes) 
● Links to various school’s websites 

o http://www.peruhoo.com/Educacion/Colegios/index.html 
o http://www.cartabon.com/: Students can “shop” for school supplies on this Spanish store office 

supply store website.  
● Ven Conmigo I p.77, 78, 80 (time) 
● Ven Conmigo I p.107 
● Ven Conmigo I p.47,48, 49 
● School supplies 
● Backpack  
● Fly swatters 
● Visuals depicting classroom passwords 
● Ven Conmigo I  
● Frases útiles p.8 
● Nuestro Barrio: El amigo nuevo p.26, 27 
● Fotonovela: Bienvenida al colegio Textbook p.72-74 
● ¿Cómo es un día escolar típico? Textbook p.85  
● Objects (balls, instruments, toys, books, music) 
● Interview sheet 
● Flyswatters p.12,13,14  
 
Learning Plans: 
 

● Describe self and others (physical and personality description) 
● Prepare a collage of places in the school building. Describe and compare the locations, classes, 

personnel, and typical school schedules with those in a school in a Spanish-speaking country 
● Talk about likes and dislikes regarding school activities (curricular, and extracurricular) and 

hobbies 
● Identify and describe family members; present their families to the class by using flip grip 
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Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advance or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
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Provide preferential seating 
 

Sixth Grade Unit 2 
Content Area: World Language 
Unit Title: Como es mi hogar? 
Target Course/Grade Level: Spanish, Grade 6 
Unit Summary and Rationale 
As students investigate the facets of family life in Spanish-speaking cultures, they communicate (listen, 
read, speak) about family members, what constitutes "family," homes, and responsibilities.  This leads to a 
comparison with their families and homes. By the end of the unit, they understand that "family" might 
have many connotations here in the United States and abroad. 
  
Pacing 
15 cycle weeks 
Interdisciplinary connections: 
ELA: NJSLSA.SL1, NJSLSA.SL5 
Technology : 8.1.2.A.4 
21st Century Practices: CRP2, CRP4, CRP5, CRP6, CRP8, CRP12 

Learning Targets 
Standards 
Standard 7.1 All students will be able to use a world language in addition to English to engage in                   
meaningful conversation, to understand and interpret spoken and written language, and to present             
information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.               
Through language study, they will make connections with other content areas, compare the language and               
culture studied with their own, and participate in home and global communities. 
 
CPI #  Cumulative Progress Indicator (CPI) 
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in culturally authentic 

materials using electronic information sources related to targeted themes. 
7.1.NM.A.2 Demonstrate comprehension of simple, oral and written directions, commands, and 

requests through appropriate physical response. 
7.1.NM.A.3 Recognize a few common gestures and cultural practices associated with the target 

culture(s). 
7.1.NM.A.4 Identify people, places, objects, and activities in daily life based on oral or written 

descriptions. 
7.1.NM.A.5 Demonstrate comprehension of brief oral and written messages using age- and 

level-appropriate, culturally authentic materials on familiar topics 
7.1.NM.B.2 Give and follow simple oral and written directions, commands, and requests when 

participating in age-appropriate classroom and cultural activities. 
7.1.NM.B.3 Imitate appropriate gestures and intonation of the target culture(s)/language during 

greetings, leave-takings, and daily interactions. 
7.1.NM.B.4 Ask and respond to simple questions, make requests, and express preferences using 

memorized words and phrases. 
7.1.NM.B.5 Exchange information using words, phrases, and short sentences practiced in class on 

familiar topics or on topics studied in other content areas.  
7.1.NM.C.1 Use basic information at the word and memorized-phrase level to create a multimedia-rich 

presentation on targeted themes to be shared virtually with a target language audience. 
7.1.NM.C.2 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. 
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7.1.NM.C.3 Copy/write words, phrases, or simple guided texts on familiar topics. 
7.1.NM.C.4 Present information from age- and level-appropriate, culturally authentic materials orally 

or in writing.  
7.1.NM.C.5 Name and label tangible cultural products and imitate cultural practices from the target 

culture(s). 
7.1.NH.A.1 Recognize familiar words and phrases, understand the main idea, and infer the meaning of 

some highly contextualized, unfamiliar spoken or written words contained in culturally 
authentic materials using electronic information sources related to targeted themes. 

7.1.NH.A.2 Demonstrate comprehension of a series of oral and written directions, commands, and 
requests through appropriate physical response. 

7.1.NH.A.3 Recognize some common gestures and cultural practices associated with target culture(s). 
 

7.1.NH.A.4 Identify people, places, objects, and activities in daily life based on oral or written 
descriptions. 

7.1.NH.A.5 Demonstrate comprehension of short conversations and brief written messages on familiar 
topics. 

7.1.NH.A.6 
 

Reserved 
This indicator has been subsumed by Indicator 1 in this strand. In order to keep numbering                
consistent with the previous version of the standard for world languages, this indicator is              
listed as reserved. 

7.1.NH.B.1 Use digital tools to exchange basic information by recombining memorized words, 
phrases, and sentences on topics related to self and targeted themes. 

7.1.NH.B.2 Give and follow a series of oral and written directions, commands, and requests for 
participating in age- and level- appropriate classroom and cultural activities. 

7.1.NH.B.3 Imitate appropriate gestures, intonation, and common idiomatic expressions of the target 
culture(s)/language during daily interactions. 

7.1.NH.B.4 Ask and respond to questions, make requests, and express preferences in various social 
situations. 

7.1.NH.B.5 Converse on a variety of familiar topics and/or topics studied in other content areas. 
7.1.NH.C.3 Describe in writing people and things from the home and school environment. 
7.1.NH.C.5 Tell or write about cultural products associated with the target culture(s), and simulate 

common cultural practices. 
 
 

Unit Essential Questions 
● How does family life reveal the cultural 

perspectives of a people? 
● Is my family life similar or different than that of 

a teenager in a different culture? Why? How? 

Unit Enduring Understandings 
● Families in Spanish-speaking countries have 

similar and yet different characteristics and those 
qualities reflect their cultural perspectives. 

Unit Learning Targets 
Students will know ... 

● Names of extended family members and the relationships among the various people 
● Basic uses of ser and estar 
● Expressions for describing physical and personality traits 
● Types of houses found in Spanish-speaking countries 
● Names of rooms of the house 
● Names of items found in various locations in a house 
● Locations of rooms of a house and items in each room (prepositions of place) 
● Vocabulary describing household chores 
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● Frequency expressions 
● Names of a selection of professions that reflect the jobs that students' parents hold 
● Vocabulary to describe a variety of hobbies/leisure time activities 
● Comparative and superlative expressions 
●  Information questions – vocabulary and information 

 
Students will be able to… 

● Identify and describe family members, rooms of a house/apartment, and furniture 
● Ask where someone is from and say where they are from 
● Ask and say how old someone is 
● Describe the contents of various rooms of a house  
● Tell where people and things are located in a house using prepositions of location and the                

verb estar 
● Discuss activities that families do together  
● Talk about physical and personality characteristics of family members 
● Categorize household activities 
● Ask and answer questions about family routines 
● Describe characters from a fairy tale (Domitila: A Cinderella Tale from the Mexican Tradition              

adapted by Coburn) 
● Recognize cultural values depicted in the story 
● Compare and contrast the families and home life represented in the cultures of Mexico and               

USA 
Evidence of Learning 

Summative Assessment 
Students will pull a picture from an envelope and name the chore or pastime while the other student acts 
out the activity named. 
 
Formative assessments - exit ticket (interviews), teacher observation, participation in TPR, Quizizz, and 
Quizlet 
 
 
Resources 
Teacher Resources: 
● Domitila: A Cinderella Tale from the Mexican Tradition 
● Cuadros de familia (Garza) 
● Video clip of The Price is Right 
● “Familia” by Joan Miró 
● Calor by Peňa & Alba 
 
http://www.elcharro1.com/ 
 
Learning Plans: 
 

● Identify and describe family members, rooms of a house/apartment, and furniture 
● Ask where someone is from and say where they are from 
● Talk about physical and personality characteristics of family members 
● Categorize household activities 
● Read aloud and describe characters from a fairy tale (Domitila: A Cinderella Tale from the               

Mexican Tradition adapted by Coburn) 
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● Compare and contrast the families and home life represented in the cultures of Mexico and USA 
 

Integrated accommodations and modifications: 
Special Education Students: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Provide visuals to support verbal information 
Provide visual definition of vocabulary 
 
English Language Learners: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Use known vocabulary when possible 
Speak in short sentences 
Provide visual definition of vocabulary 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Students at Risk of School Failure: 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Modify length of assignments and assessments 
Chunk material taught and assignments 
 
Gifted and Talented Students: 
Modify the content through acceleration, compacting, variety, reorganization, flexible pacing, and the use 
of more advance or complex concepts, abstractions, and materials  
Provide enrichment activities for content such as critical thinking, problem finding, and problem solving 
Modify process to be more intellectually demanding that require a higher level of response or open ended 
questions that stimulate inquiry, active exploration, and discovery  
Require students to think about topics in more abstract and complex ways  
Modify the learning environment that encourages inquiry and independence. It should include a wide 
variety of materials, provides some physical movement, and connects the school experiences with the 
greater world  
Provide content that is thematic, broad-base., and integrative rather than just single-subject areas 
Modify product expectations and student responses. They should demonstrate what they have learned in a 
wide variety of forms that both reflect knowledge and ability to manipulate ideas  
 
504 Plans: 
Provide visuals to support verbal information 
Allow alternate methods of response (verbal, drawing, typing, modeling)  
Speak in short sentences 
Provide visual definition of vocabulary 
Extra time for assignments/assessments 
Provide partner to support learning 
Read test to student 
Provide prompts for student discussions 
Modify length of assignments and assessments 
Chunk material taught and assignments 
Provide copies of notes or structure for taking notes 
When appropriate, provide graphic organizers 
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Provide preferential seating 
 
 
Unit Overview Template 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Modifications for Various Populations 
DIFFERENTIATION ADAPTATIONS  

Areas for consideration when designing accommodations  

Learning Environment  
Allow a “time out” or private 

Curriculum  
Adapt number of items that need to 

Teaching and Learning Styles  
Plan using UbD planning tool  
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space for students to choose  
Use preferential seating  
Provide opportunities for 
movement  
Vary activities both in and out of 
desk/table  
 

be completed  
Use different forms of assessments 
that demonstrate different learning 
styles 
Allow use of charts and calculators  
Allow different visual aids, concrete 
examples, hands-on activities, and 
cooperative groups to learn new 
concepts  

Adapt the way instruction is delivered 
to the learner- use multiple teaching 
styles to teach a new concept  
Use concrete examples and move 
towards the abstract  
Provide an overview of lesson at 
beginning 
Monitor the rate and manner in which 
the material is being presented 

Time Demands  
Allow extra time to complete 
tests  
Give different versions of tests  
Follow a routine  
Set specific time limits for test 
 
 
 
 
 

Cooperative Learning 
Use flexible grouping  
Use student choice in grouping  
Assign peer helpers to check in on 
one another 

Behavior Concerns  
Give clear expectations of goals for 
the class period  
Be consistent in follow through with 
both positive and negative 
consequences  
Use of cues  
Give immediate positive reinforcement 
and feedback  
Avoid power struggle  
Allow for a time out or “cool off” space 
in classroom for designated amount of 
time 

Attention/Focus Concerns 
Give notification of transitions 
Use of cues to refocus 
Seat near teacher or in area of 
less distraction  
Introduce assignments in 
sequential steps 
Reintroduce assignments or 
repeat directions in small groups  
Make sure books/materials are 
on the correct pages 

Organization  
Give copy of notes 
Provide student with study guide  
Allow student to leave unnecessary 
materials in a nearby area  
Color coded materials  
Use of binder system  
Use a checklist for work in smaller 
units 
Check binder often and discard 
unnecessary papers 

Written Expression  
Allow use of manuscript, cursive, or 
typing for assignments  
Leniency in spelling and neatness (to 
an agreed upon level)  
Provide a copy of notes 
Avoid pressures for speed or 
accuracy 
Use lines on papers for written 
assignments 

Visual Processing  
Give highlighted/color coded 
copy of notes  
Avoid copying notes from the 
board  
Check in with student to be sure 
that visuals are comprehended 
from the beginning of lesson  
Avoid cluttered worksheets 
keeping them clear and 
well-defined 
 
 

Language Processing  
Give both written and verbal 
directions  
Slow the rate of presentation and 
paraphrase information  
Keep statements short and to the 
point  
Allow for extra wait time  
Use student‟s name before asking a 
question  
Use of visuals and hands-on 
materials  
Familiarize students with new 
vocabulary before lesson 
Provide verbal cues and prompting 

Audio Processing  
Provide a copy of notes  
Use of a checklist  
Keep statements short and to the 
point  
Use of eye contact  
Have student sit closer to instruction  
Use of student buddy to check in with 
sitting nearby  
Use of visuals  
Stop and check in for understanding 
Read directions as needed 
Repeat directions often 
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